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Abstract 

This study aimed to analyze the Merdeka Belajar Kampus Merdeka (MBKM) policy as a 

higher education governance reform embedded within the political agenda of human resource 

development. The study employed a qualitative approach to explore how governance 

restructuring occurs at the study program level and how it was experienced by institutional 

actors and students. The subjects of this study consist of five primary informants, including 

two study program administrative officers and three students who directly participated in 

MBKM activities. Data were collected through semi-structured interviews supported by 

document analysis of relevant institutional and regulatory frameworks. The main study 

instrument was an interview guide designed to examine themes of institutional autonomy, 

accountability mechanisms, experiential learning implementation, and policy interpretation. 

Data were analyzed using thematic analysis through coding, categorization, and interpretative 

synthesis. The findings indicate that MBKM reshapes governance practices through increased 

coordination, performance-based accountability, and expanded learning spaces beyond the 

classroom. While the policy enhances experiential learning and professional readiness, it also 

generates administrative complexity and uneven access to opportunities. Overall, MBKM 

represents both an educational innovation and a strategic instrument for aligning higher 

education with national development objectives. 

Keywords: higher education governance, MBKM policy, public policy reform, human resource 

development, qualitative study 
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INTRODUCTION  

Higher education governance has increasingly become a central arena in which states 

articulate their visions of national development and global competitiveness. Universities are 

no longer perceived solely as institutions for knowledge transmission, but as strategic actors 

in shaping economic growth, social mobility, and innovation ecosystems. In many developing 

countries, reforms in higher education governance reflect broader political commitments to 

accelerate human capital formation. Indonesia is no exception to this trajectory (Christianto 

& Eliadi, 2025). Over the past decade, policy debates have emphasized the urgency of 

aligning academic systems with labor market demands and technological transformation.  

The Merdeka Belajar Kampus Merdeka (MBKM) policy emerges from this broader 

political landscape. Introduced as a flagship reform initiative, MBKM seeks to redefine the 

relationship between universities, the state, industry, and society. The program promotes 

flexibility in curriculum design, encourages cross-sectoral learning experiences, and expands 

student mobility beyond conventional classroom settings (Wartini et al., 2025). However, 

beyond its pedagogical aspirations, MBKM also reflects a strategic political agenda centered 

on strengthening Indonesia’s human resources. The discourse of “unggul” or excellence in 

human resource development signals an ambition to position Indonesia competitively within 

regional and global arenas.  

Reframing higher education governance through MBKM requires attention to how 

authority and responsibility are redistributed across institutional actors. The policy introduces 

new forms of autonomy while simultaneously reinforcing performance-based accountability 

mechanisms (Hakim, 2025). Universities are encouraged to innovate, yet they are also 

measured through key performance indicators tied to national benchmarks. This dual 

movement illustrates how governance reform often combines decentralization with stronger 

central steering. Such arrangements reshape institutional behavior, academic labor, and 

resource allocation.  

At the same time, MBKM situates students at the center of the governance narrative. By 

granting students the right to undertake internships, community projects, entrepreneurial 

ventures, and research collaborations outside their home programs, the policy constructs 

learners as active agents of development (Wartini et al., 2025). This shift resonates with 

global trends emphasizing experiential learning and employability. Nevertheless, it also raises 

questions about equity, access, and institutional capacity across diverse regions of Indonesia.  

The political dimension of MBKM is particularly visible in its alignment with national 

development planning. Human resource development has long been framed as a cornerstone 
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of Indonesia’s long-term economic transformation. By integrating higher education reform 

with macro-development objectives, MBKM operates at the intersection of policy sectors. It 

connects educational outcomes with industrial policy, labor market reform, and digital 

transformation strategies (Tjaija, 2022). This integration illustrates how governance in higher 

education increasingly functions as a tool for broader statecraft.  

Critically examining MBKM as a political agenda does not imply reducing it to mere 

state control. Rather, it invites analysis of how power circulates through policy narratives, 

institutional practices, and stakeholder negotiations. Universities, lecturers, students, and 

industry partners interpret and implement MBKM in diverse ways. Their responses shape the 

actual outcomes of governance reform on the ground (Utami et al., 2023). Policy texts may 

articulate ideals of autonomy and innovation, yet practical realities often reveal tensions and 

trade-offs.  

This article therefore seeks to reframe MBKM within the broader discourse of higher 

education governance and development politics. It argues that MBKM should be understood 

as a strategic instrument for constructing a particular vision of superior human resources 

aligned with national aspirations. By situating MBKM within governance theory and political 

economy perspectives, the analysis moves beyond technical evaluations of program 

effectiveness. Instead, it highlights the interplay between educational reform, state power, and 

developmental ambition.  

 

 

METHOD 

This study employed a qualitative research design to examine MBKM as a higher 

education governance reform and as part of a broader political agenda for human resource 

development. A qualitative approach was considered appropriate because the study sought to 

understand how different actors interpret, implement, and respond to MBKM within their 

institutional contexts. 

The study used purposive sampling to identify informants who had direct experience 

and authority related to MBKM policy and implementation. The selection process was 

conducted in three stages. First, the researcher mapped the key actors involved in MBKM 

governance based on the policy structure and implementation framework. Second, individuals 

occupying strategic positions at different levels of governance were identified. Third, 

potential informants were contacted and selected according to their involvement in policy 

formulation, institutional adaptation, curriculum implementation, and program coordination. 
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The study involved five informants selected through purposive sampling. Informants 

were chosen based on their direct involvement in MBKM implementation and their ability to 

provide information regarding governance practices, administrative processes, and learning 

experiences. The participants consisted of one head of study program, one MBKM 

coordinator, one administrative officer, and two students who had participated in MBKM 

activities. This composition enabled the researcher to capture perspectives from both policy 

implementers and program beneficiaries. 

Data were collected through semi-structured interviews using an interview guide 

covering institutional autonomy, accountability mechanisms, curriculum flexibility, 

stakeholder collaboration, governance transformation, and the political discourse of human 

resource development. Prior to data collection, all participants were informed about the 

objectives of the study and provided their consent to participate. Interviews were 

audio-recorded and transcribed verbatim, while field notes were used to document contextual 

information and emerging observations. 

To strengthen the validity of the findings, document analysis was also conducted. The 

documents examined included ministerial regulations, MBKM implementation guidelines, 

official policy reports, and university-level implementation documents. These materials were 

used to compare and verify information obtained from the interviews. Data analysis followed 

the thematic analysis procedure proposed by (Creswell, 2020). The analysis began with 

repeated reading of interview transcripts and policy documents to gain familiarity with the 

data.  

 

FINDINGS AND DISCUSSION 

Finding 

The findings indicate that MBKM implementation has significantly altered 

governance practices at the study program level, particularly in administrative coordination 

and academic planning. The two administrative officers interviewed emphasized that MBKM 

requires a restructuring of internal workflows, especially concerning credit conversion and 

partnership documentation. Administrative processes that were previously linear have 

become more complex due to the need to verify external learning activities. One 

administrator explained, “We must ensure that every external activity matches the intended 

learning outcomes before we approve the credit transfer.” This verification process demands 

careful academic judgment and detailed documentation. As a result, governance at the 

program level has become more procedural and compliance-oriented. 
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Both administrators reported that MBKM has increased inter-unit collaboration within 

the university. Coordination between academic affairs, finance offices, and external relations 

units is now more intensive than before. One of them noted, “MBKM forces us to 

communicate more frequently across departments because one program cannot handle 

everything alone.” This shift reflects a move from fragmented administration toward a more 

integrated governance structure. However, the process is not without challenges, as 

overlapping responsibilities occasionally create confusion. Nevertheless, this integration has 

gradually strengthened institutional coherence in policy implementation. 

Another important finding relates to the administrative burden associated with 

monitoring off-campus activities. Study program offices must track student placements, 

ensure supervision reports are submitted, and manage communication with partner 

institutions. One administrator remarked, “Monitoring students outside campus requires 

constant follow-up, especially when partners are unfamiliar with academic reporting 

standards.” This illustrates how MBKM extends governance responsibilities beyond campus 

boundaries. Administrative roles are no longer confined to internal management but now 

include external coordination. Consequently, MBKM reshapes the operational scope of study 

program governance. 

From the student perspective, MBKM is generally perceived as an opportunity for 

experiential learning and professional exposure. The three student participants expressed 

enthusiasm about engaging in internships, community service, and independent projects. One 

student stated, “Through MBKM, I felt that learning became more relevant to real-world 

challenges.” This suggests that the policy successfully enhances students’ sense of practical 

competence. Students view off-campus programs as a bridge between academic theory and 

professional environments. Such perceptions reinforce the developmental narrative embedded 

within MBKM. 

Despite positive responses, students also reported administrative uncertainties during 

implementation. Delays in approval processes and ambiguity regarding credit recognition 

created temporary anxiety. One student shared, “At first, I was worried whether my internship 

would be fully converted into credits.” These concerns highlight transitional governance gaps 

at the operational level. While policy objectives are clear, procedural adjustments sometimes 

lag behind. The experience demonstrates that governance reform requires continuous 

refinement to ensure policy reliability. 
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Students further emphasized the importance of institutional support systems in 

facilitating their participation. Access to clear guidelines, responsive academic advisors, and 

transparent assessment criteria significantly influenced their experiences. One participant 

explained, “When the program coordinator gave clear instructions, the process became much 

smoother.” This finding underscores the role of communication in effective governance. 

Administrative clarity directly shapes student confidence in policy implementation. Thus, 

institutional responsiveness becomes a critical component of successful reform. 

Another finding concerns equity in access to MBKM opportunities. Students with 

stronger academic records or broader networks tended to secure placements more easily. 

Meanwhile, others faced difficulties competing for limited internship positions. One student 

admitted, “Sometimes it feels like only the most prepared students benefit fully from the 

program.” This perception reveals potential disparities within implementation. Governance 

mechanisms must therefore ensure inclusivity and equal access to opportunities. Without 

such safeguards, reform risks reproducing existing inequalities. 

The administrators acknowledged these disparities and described efforts to broaden 

partnerships. Expanding collaborations with local industries and community organizations 

became a strategic priority. One administrator stated, “We try to diversify partners so that 

more students can participate without excessive competition.” This initiative reflects adaptive 

governance practices responding to emerging challenges. Institutional learning occurs 

alongside policy execution. MBKM implementation thus evolves through practical 

adjustments at the program level. 

Students also reported personal growth beyond technical skills. Participation in 

off-campus activities enhanced their communication abilities, adaptability, and professional 

confidence. One participant reflected, “Working outside campus taught me how to negotiate, 

collaborate, and solve unexpected problems.” These soft skills align with the policy’s 

objective of producing adaptable graduates. The experiential component of MBKM appears 

to foster holistic competence development. Such outcomes strengthen the argument that 

governance reform can influence individual transformation. 

In terms of academic identity, students described a shift in how they perceive learning 

itself. Traditional classroom boundaries became less rigid as learning spaces expanded into 

workplaces and communities. One student noted, “I realized that learning does not only 

happen in lectures but also in everyday professional interactions.” This expanded conception 

of learning reflects a broader epistemological shift encouraged by MBKM. Governance 

reform therefore extends beyond administration into cultural change. It reshapes the meaning 
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of higher education participation. 

Administrators observed that over time, resistance toward MBKM has gradually 

diminished. Initial hesitation stemmed from uncertainty and increased workload. However, as 

procedures became clearer, acceptance improved. One administrator commented, “After 

several cycles, we have developed a more stable system, and the confusion is less intense.” 

This demonstrates that governance reform involves a learning curve. Institutional adaptation 

requires time and iterative refinement. 

Communication between administrators and students emerged as a decisive factor in 

implementation success. Transparent information dissemination reduced misunderstandings 

and procedural delays. One student emphasized, “Clear announcements and quick responses 

from the office made a big difference.” Effective governance thus depends not only on formal 

regulations but also on relational practices. Responsiveness and clarity strengthen 

institutional trust. These elements are essential for sustaining reform momentum. 

The findings further demonstrate that MBKM institutionalizes a stronger culture of 

accountability at the study program level. Administrative procedures related to 

documentation, reporting, and evaluation have become more structured and standardized than 

before the reform. Academic activities that were once managed informally now require 

systematic recording to ensure transparency and compliance with regulatory standards. This 

procedural strengthening reflects the integration of performance monitoring into everyday 

governance practices. Flexibility in curriculum design and off-campus learning is therefore 

accompanied by clear accountability mechanisms. Such a configuration illustrates how 

contemporary higher education management combines adaptive learning models with 

measurable oversight. 

This embedded accountability framework also reshapes how administrators perceive 

their professional responsibilities. Their roles extend beyond routine coordination toward 

ensuring regulatory alignment and audit readiness. Administrative actors become custodians 

of institutional credibility, as accurate documentation directly affects program evaluation and 

public trust. The emphasis on traceability and evaluation reinforces a results-oriented 

governance environment. While this may increase workload, it also enhances institutional 

discipline and organizational learning. In this sense, MBKM not only changes procedures but 

also redefines administrative identity within higher education governance. 

At the same time, the study confirms that MBKM functions as both an enabling 

structure and a governance challenge. On one hand, it opens expanded pathways for 

experiential learning and external engagement. On the other hand, it introduces procedural 
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complexity that requires continuous adjustment from both administrators and students. The 

interaction between regulatory expectations and academic realities shapes how effectively 

policy goals are realized. Students must adapt to new academic configurations, while 

administrators navigate compliance frameworks and coordination demands. Governance 

reform thus materializes through everyday negotiation rather than abstract regulation. 

Ultimately, these dynamics illustrate how MBKM gradually reframes the landscape of 

higher education governance through practice. Institutional restructuring, enhanced 

accountability, and student engagement operate simultaneously within the reform process. 

The convergence of flexibility and control reflects a broader transformation toward 

performance-based governance models. Through sustained adaptation, universities internalize 

new standards of coordination and evaluation. The reform’s meaning therefore lies not only 

in policy design but in how it reorganizes institutional behavior over time. MBKM becomes a 

lived governance experience that incrementally reshapes higher education management and 

developmental orientation. 

 

Discussion 

Discussion is meant to give interpretation and meaning to the research findings in line 

with the used theories; not merely a description of findings. It must be supported by 

references from previous research results published in accredited journals. It is suggested that 

discussion also integrate research results into an established theory or knowledge, formulate a 

new theory, or modify existing theories (Chandra, 2022). Discussion also includes possible 

implications of the research findings. 

The findings demonstrate that MBKM can be understood through the lens of public 

policy reform, particularly within the framework of governance transformation. From a 

public policy perspective, MBKM reflects a deliberate state intervention aimed at 

restructuring institutional behavior in order to align higher education with national 

development priorities. Rather than functioning merely as an educational innovation, the 

policy operates as an instrument of steering, guiding universities toward measurable 

developmental outcomes (Ahmad, 2023). This aligns with contemporary governance theory, 

which views the state not as a sole provider but as a regulator and coordinator of multiple 

actors. The redistribution of responsibilities observed at the study program level illustrates 

how policy instruments reshape institutional routines. In this sense, MBKM embodies a shift 

from traditional bureaucratic control toward performance-oriented governance. 
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Drawing on the New Public Management (NPM) approach, MBKM introduces 

managerial logics into higher education administration. The emphasis on accountability, 

documentation, measurable outputs, and performance indicators reflects NPM characteristics. 

Administrative adjustments described in the findings show how universities internalize 

efficiency, monitoring, and evaluation mechanisms. Flexibility in learning pathways is 

accompanied by tighter reporting requirements, indicating that autonomy is embedded within 

structured accountability (Harsanto et al., 2025). Such a dual structure is typical of 

managerial reform in public sectors. Consequently, MBKM represents not deregulation, but 

recalibrated regulation through performance metrics. 

 

Figure 1.1  Theoretical Framework of MBKM-Based Higher Education 
Governance Reform 

From a policy implementation perspective, the study highlights the importance of 

street-level bureaucracy in translating reform into practice. Study program administrators 

function as frontline actors who interpret, adapt, and operationalize national guidelines. Their 

discretionary decisions regarding credit conversion, documentation, and partnership 

validation significantly shape policy outcomes (Herman, 2023). This reflects the 

understanding that implementation is not a mechanical process but an interpretative one. 

Policy meaning is negotiated through everyday administrative practice. Therefore, the 

success of MBKM depends not only on formal design but also on institutional capacity and 

actor competence. 
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The students’ experiences further illustrate the concept of policy feedback. Public 

policy does not merely produce outputs; it also shapes perceptions, expectations, and 

behavioral patterns among beneficiaries. Students who experience experiential learning begin 

to redefine their understanding of education and professional preparation. This transformation 

reinforces the legitimacy of the reform and potentially generates broader support for 

governance change (Nurhasanah et al., 2025). However, initial uncertainty regarding credit 

recognition also demonstrates how procedural ambiguity can weaken policy trust. Thus, 

effective communication becomes central to sustaining positive feedback loops. 

The disparities in access to opportunities observed in the findings can be analyzed 

through the lens of equity in public policy. Governance reforms often aim to enhance 

efficiency and competitiveness, yet they may inadvertently reproduce structural inequalities. 

Institutions with stronger networks and resources are better positioned to implement MBKM 

effectively (Herman, 2023). Similarly, students with higher social or academic capital may 

benefit more readily from available programs. Without corrective mechanisms, 

performance-based governance can widen gaps rather than close them. This underscores the 

need for inclusive design within reform-oriented policies. 

The formal recognition of experiential learning within credit systems signals a 

paradigmatic transformation in how academic value is constructed. Traditionally, knowledge 

legitimacy in higher education has been anchored in classroom-based instruction and 

theoretically oriented assessment. By incorporating internships, community projects, and 

independent initiatives into accredited coursework, MBKM expands the definition of 

academically valid learning. This shift reflects broader public sector innovation trends in 

which service delivery models adapt to changing societal needs. Academic communities are 

therefore required to renegotiate long-standing assumptions about rigor, supervision, and 

evaluation standards (Hakim, 2025). Such transformation inevitably generates debate 

regarding quality assurance and equivalence of learning outcomes. Over time, however, 

repeated practice and regulatory clarification contribute to institutional normalization of these 

new academic arrangements. 

This paradigmatic change also reconfigures professional identity within universities. 

Lecturers are no longer positioned solely as content transmitters but increasingly as 

facilitators, mentors, and evaluators of field-based experiences. Their authority is partially 

redistributed through collaboration with external supervisors and industry partners. This 

transformation challenges conventional academic hierarchies while simultaneously 

expanding professional roles. The process requires capacity building to ensure that evaluation 
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of experiential learning remains academically robust. Institutional adaptation thus involves 

not only administrative revision but also professional recalibration. Governance reform 

consequently operates at the intersection of structural and cultural change. 

From the perspective of network governance, MBKM embeds higher education 

within a broader constellation of socio-economic actors. Universities are encouraged to 

cultivate sustained partnerships with industries, local communities, non-governmental 

organizations, and public institutions (Ragil Nazar et al., 2024). These relationships transform 

governance into a collaborative enterprise rather than an internally confined system. Through 

network expansion, academic programs gain access to practical contexts that enrich learning 

relevance. At the same time, reliance on external actors introduces uncertainties regarding 

commitment, supervision quality, and program continuity. Effective coordination mechanisms 

become essential to maintain consistency and mutual accountability. Network-based 

governance therefore demands strategic relationship management capacities at the 

institutional level. 

The distributed nature of governance under MBKM also enhances interdependence 

among stakeholders. Decision-making authority is shared across institutional and external 

boundaries, requiring negotiation and alignment of expectations. Universities must balance 

academic standards with partner organizations’ operational realities. This interdependence 

fosters innovation but also increases vulnerability to disruptions beyond institutional control 

(Nurhasanah et al., 2025). As partnerships expand, governance becomes more dynamic and 

context-sensitive. Institutional resilience thus depends on adaptability and communication 

efficiency. The networked dimension of MBKM underscores the evolving character of 

contemporary higher education governance. 

The intensification of administrative procedures associated with MBKM can be 

understood through the concept of administrative burden. While policy reform aims to 

promote flexibility and innovation, it frequently generates expanded documentation and 

compliance requirements. Study programs must maintain detailed records of student 

placements, learning contracts, supervision reports, and evaluation outcomes. These 

obligations require time, technological infrastructure, and human resources (Utami et al., 

2023). If regulatory demands exceed institutional capacity, efficiency gains may be offset by 

procedural strain. Therefore, proportionality between innovation objectives and 

administrative feasibility becomes critical. Sustainable governance reform must carefully 

calibrate accountability with operational practicality. 
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In addition, the alignment between MBKM and national development planning 

reflects a policy design that integrates sectoral reform with long-term strategic vision. Higher 

education is positioned not merely as a knowledge-producing sector but as a catalytic driver 

of socio-economic transformation. This integration reinforces the expectation that universities 

contribute directly to labor market responsiveness and innovation ecosystems. Such 

alignment strengthens coherence between education policy and broader state objectives 

(Harsanto et al., 2025). However, it also increases pressure on institutions to demonstrate 

measurable contributions to development indicators. Governance reform under MBKM 

therefore operates within a framework of strategic performance alignment at the national 

level. 

The broader implication of this alignment is the emergence of a results-based 

governance culture across higher education institutions. Policy success is increasingly 

evaluated through graduate employability, partnership expansion, and program participation 

rates (Rony et al., 2024). These indicators shape institutional priorities and resource 

allocation decisions. While measurable benchmarks enhance transparency and comparability, 

they may also narrow institutional focus toward quantifiable achievements. Balancing 

qualitative educational values with quantitative performance metrics becomes a central 

governance challenge. The long-term sustainability of MBKM depends on maintaining this 

balance without compromising academic depth and integrity. 

Moreover, the political dimension of MBKM underscores the evolving role of the 

state in steering higher education systems. Rather than exercising direct bureaucratic control, 

the state employs regulatory frameworks, incentives, and evaluation systems to guide 

institutional behavior. This indirect steering model reflects contemporary governance 

approaches that combine autonomy with structured accountability. Universities retain 

operational flexibility but remain embedded within national strategic priorities. Such a 

configuration illustrates the hybrid nature of modern higher education governance. MBKM 

thus exemplifies how policy reform redefines the relationship between institutional 

independence and state developmental ambition. 

 

CONCLUSION 

This study concludes that MBKM represents a substantive transformation of higher 

education governance rather than a mere curricular adjustment, as it reconfigures authority, 

accountability, and institutional coordination in alignment with national human resource 

development goals. The findings confirm that the reform embodies a performance-oriented 
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governance model in which flexibility in learning is balanced by structured monitoring and 

evaluation mechanisms. At the operational level, administrative actors play a decisive role in 

translating policy into practice, demonstrating that governance reform is mediated through 

institutional interpretation and capacity. Students, as primary beneficiaries, experience 

expanded learning spaces that connect academic knowledge with professional and social 

realities, reinforcing the developmental narrative articulated at the policy level. At the same 

time, the persistence of administrative burdens and unequal access to opportunities highlights 

the complexity and unevenness of implementation across contexts. These dynamics 

substantiate the argument introduced earlier that MBKM functions simultaneously as an 

educational innovation and a political instrument of state strategy. The compatibility between 

policy ambition and practical execution ultimately depends on institutional adaptability, 

regulatory clarity, and inclusive partnership development. Future research should therefore 

explore longitudinal impacts, comparative institutional capacities, and equity dimensions to 

ensure that governance reform through MBKM achieves sustainable and socially balanced 

outcomes. 
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Abstract 

Learning loss, reflected in the decline of students’ interest and academic abilities, has become 

a serious educational issue. This phenomenon is supported by TKA data, which show that 

students’ achievement in many subjects remains below expectations. In geography, 40.3% of 

students were categorized as having low achievement. This condition poses a challenge for 

many schools, including SMA PGRI 1 Jombang. Preliminary data indicated that most 

students in Grade XI scored below the minimum mastery criteria. Therefore, this study 

implemented cooperative learning supported by Map Biodiversity media. This research 

employed an experimental design with a quantitative approach. The sample consisted of class 

XI-5 as the experimental class and class XI-8 as the control class, selected through purposive 

sampling. The data were collected through pre-tests, post-tests, and surveys. Data analysis 

was conducted using the Mann-Whitney test and N-Gain analysis. The effectiveness of the 

implementation, based on the N-Gain test, obtained a score of 0.55, which falls into the 

moderate category. The Mann-Whitney test results showed that cooperative learning had a 

significant effect on students’ learning outcomes. Students also gave positive responses 

during the implementation and perceived the learning process as more enjoyable and 

meaningful. Based on these findings, it can be concluded that the implementation of Team 

Games Tournament (TGT)-type cooperative learning supported by Map Biodiversity media is 

effective in improving students’ learning outcomes. 

Keywords: Effectiveness, Learning Outcomes, Cooperative Learning 
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Abstrak 

Fenomena Loss Learning berupa penurunan minat dan kemampuan peserta didik menjadi 

masalah yang serius. Fenomena ini diperkuat dengan data TKA yang menunjukkan banyak 

mata pelajaran dengan nilai yang masih jauh dari harapan. Salah satunya pada TKA mata 

pelajaran geografi yang menunjukkan sebanyak 40,3% peserta didik mendapat nilai kategori 

kurang. Tentunya hal ini menjadi tantangan bagi berbagai sekolah, salah satunya di SMA 

PGRI 1 Jombang. Data awal yang diperoleh, menunjukkan sebagian besar peserta didik di 

Kelas XI mempunyai nilai dibawah kriteria ketuntasan belajar. Berdasarkan hal tersebut maka 

dilakukan penerapan pembelajaran kooperatif dengan bantuan media Map Biodiversity. Jenis 

penelitian ini termasuk ke dalam eksperimen dengan menggunakan pendekatan kuantitatif. 

Sampel penelitian ini berasal dari kelas XI-5 sebagai kelas eksperimen dan kelas XI-8 

sebagai kelas kontrol. Data dari penelitian ini diperoleh dari pre test dan post test, serta 

survei. Penentuan sampel dilakukan secara purposive sampling. Analisis data dilakukan 

dengan uji Mann-Whitney dan N-Gain. Efektivitas dari penerapan berdasarkan uji N-Gain 

memperoleh skor 0,55 yang berada di kategori sedang. Hasil uji Mann-Whitney 

menunjukkan pembelajaran kooperatif memberikan pengaruh signifikan. Peserta didik juga 

memberikan respon yang positif selama penerapan serta merasakan pembelajaran yang lebih 

menyenangkan dan bermakna. Berdasarkan hal tersebut dapat disimpulkan jika penerapan 

pembelajaran kooperatif dengan tipe TGT dengan dukungan media Map Biodiversity efektif 

dalam peningkatan perolehan hasil belajar peserta didik. 

Kata kunci: Efektivitas, Hasil Belajar, Pembelajaran Kooperatif 

 

PENDAHULUAN  

​ Perubahan waktu menyebabkan bidang pendidikan, utamanya kegiatan pembelajaran 

memiliki beragam tantangan dan juga permasalahan. Salah satu masalah yang dialami adalah 

fenomena Loss Learning. Menurut pernyataan Menteri Pendidikan Dasar dan Menengah, 

Kondisi pendidikan Indonesia tengah mengalami Loss Learning yang cukup serius, berupa 

menurunnya motivasi, kemampuan belajar, dan merosotnya pencapaian akademis. Hal ini 

jika terus berlanjut akan berimplikasi kondisi Sumber Daya Manusia (SDM) yang minim 

kompetensi di masa mendatang. 

Tuntutan kompetensi terus bertambah, terutama di abad ke 21. Setiap orang diharuskan 

untuk menguasai keterampilan 4C yang terdiri dari Critical Thinking, Creative, 

Collaboration, dan Communication. Tuntutan keterampilan yang kompleks beriringan 

dengan masifnya perubahan yang terjadi serta jika tidak dipersiapkan secara terstruktur dapat 
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menjadi bahaya (Rosnaeni, 2021). Cara tepat yang dilakukan untuk mempersiapkan peserta 

didik guna menghadapi kondisi yang semakin kompleks adalah dengan memusatkan 

pembelajaran pada ketertarikan dan pengalaman nyata peserta didik. 

Salah satu jenjang pendidikan di Indonesia yang menjadi gerbang utama bagi peserta 

didik untuk mempersiapkan keterampilannya adalah jenjang SMA dan Sederajat. Pada 

tingkatan ini, menjadi salah satu pintu gerbang lulusan yang terjun di dunia kerja. Berbagai 

persiapan yang dilakukan sebelum menuju dunia kerja adalah dengan memfasilitasi peserta 

didik melalui penyediaan beragam mata pelajaran yang dapat menunjang pengembangan soft 

skill dan hard skill. Pada era global, peserta didik juga dipersiapkan untuk memiliki 

perspektif spasial dan kesadaran lingkungan, hal ini terakomodir pada mata pelajaran 

geografi di jenjang SMA. 

Pembelajaran geografi pada kurikulum merdeka yang saat ini diterapkan, sudah tidak 

terikat pada jurusan tertentu seperti IPS atau IPA, sehingga secara keseluruhan peserta didik 

dapat memiliki pemahaman yang mengenai lingkungan beserta pembentukan sikap yang pro 

terhadap lingkungan (Novrizal dkk, 2019). Beragam tes dapat diterapkan dalam pengukuran 

hasil belajar pada mata pelajaran geografi, bahkan pemerintah juga telah menyertakan mata 

pelajaran geografi ke dalam rangkaian Tes Kemampuan Akademik (TKA). Tes tersebut 

diselenggarakan oleh Kementerian Pendidikan Dasar dan Menengah. Penyelenggaraan TKA 

bertujuan untuk menyediakan data bagi guru sebagai alat evaluasi capaian belajar peserta 

didik. Hal ini tercermin pada data hasil Tes Kemampuan Akademik (TKA) tahun 2025 di 

Jenjang SMA/Sederajat pada Gambar 1. 

 

Gambar 1. Data TKA Jenjang SMA/Sederajat 

Sumber Gambar: Pusat Asesmen Pendidikan 2025 
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Berdasarkan Gambar 1 terlihat rata-rata nilai beragam mata pelajaran, salah satu yang 

cukup tinggi jika dibandingkan mata pelajaran lain adalah mata pelajaran Geografi dengan 

rata-rata nilai 70,36. Namun jika dilihat rincian lebih lanjut, dari keseluruhan peserta didik 

yang mengikuti TKA geografi terdapat 40,3% yang mendapatkan nilai dengan kategori 

kurang, sementara yang mendapat kategori istimewa hanya 13,9%. Hasil ini menjadi refleksi 

bagi guru-guru yang mengajar di mata pelajaran geografi, jika sebenarnya masih terdapat 

banyak hal yang harus dibenahi, dengan harapan kemampuan dan kompetensi peserta didik 

dapat terus meningkat di masa mendatang. 

Setiap sekolah tentunya harusnya menyediakan pembelajaran dengan baik, terlebih 

dengan potret hasil TKA yang membutuhkan banyak pembenahan. Salah satu sekolah yang 

juga terus berupaya untuk mengembangkan kegiatan pembelajaran adalah SMA PGRI 1 

Jombang. Setiap guru diarahkan untuk melakukan asesmen diagnostik dalam ranah kognitif 

dan non kognitif untuk mengetahui kesiapan peserta didik, salah satunya di mata pelajaran 

geografi. 

Guru geografi memiliki beberapa tugas penting pada pekan awal pembelajaran. Tugas 

yang pertama adalah melakukan observasi terkait kondisi kelas dan tugas kedua adalah 

melakukan asesmen diagnostik. Berdasarkan hasil observasi awal, pembelajaran di kelas 

biasanya akan terfokus pada penggunaan media papan maupun proyektor kelas, dengan guru 

sebagai aktor utama untuk menjelaskan. Hal ini tentunya akan menyebabkan minimnya 

keterlibatan peserta didik di kelas. Guru juga berperan untuk melakukan asesmen diagnostik, 

yang dalam hal ini dilakukan dalam bentuk pengerjaan tes yang terkoneksi dengan materi 

yang nantinya dipelajari. 

Hasil dari pengerjaan tes awal yang dikerjakan oleh peserta didik, diperoleh informasi 

yaitu hanya sekitar tiga sampai lima peserta didik di kelas dengan nilai yang bagus, 

sementara yang lain masih memiliki nilai yang lebih rendah dibanding kriteria ketuntasan 

belajar, bahkan hal ini masih banyak terjadi di Kelas XI. Guru kemudian juga melakukan 

diskusi bersama beberapa peserta didik, dan diketahui bahwa peserta didik cenderung sering 

mengalami kendala dalam memahami materi pembelajaran geografi, terlebih jika didominasi 

oleh metode ceramah tanpa variasi pembelajaran serta peserta didik yang hanya diposisikan 

sebagai objek belajar (pasif). 

Pengumpulan informasi tentang kendala belajar juga dilakukan dengan berdiskusi antar 

guru mata pelajaran geografi. Hasilnya menunjukkan pembelajaran geografi memang masih 

membutuhkan banyak pengembangan dalam variasi pembelajaran, akan tetapi setiap guru 

juga terus berupaya untuk menghadirkan pembelajaran terbaik. Latar belakang dan 
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kemampuan awal yang berbeda-beda sebenarnya juga menjadi tantangan dalam inovasi 

pembelajaran. 

Jawaban yang relevan bagi masalah pembelajaran geografi di SMA PGRI 1 Jombang 

adalah berupa pembelajaran kooperatif. Menurut Zebua dan Syafri (2025) pembelajaran 

kooperatif memiliki keunggulan dalam menghadirkan pembelajaran berkualitas, yaitu melalui 

keterlibatan peserta didik secara aktif yang tidak hanya terrfokus pada upaya peningkatan 

hasil, tetapi disertai dengan penguatan jiwa kompetitif dan kolaborasi. Peningkatan beragam 

kemampuan tersebut tentunya sangat dibutuhkan bagi peserta didik, khususnya di SMA PGRI 

1 Jombang. 

Berdasarkan beberapa masalah terkait pembelajaran dan kendala yang ditemukan di 

SMA PGRI 1 Jombang dalam mata pelajaran geografi, maka penerapan pembelajaran 

kooperatif menjadi solusi yang tepat. Pembelajaran kooperatif di mata pelajaran geografi 

dalam hal ini menggunakan tipe Team Games Tournament (TGT). Penerapan dilakukan untuk 

materi keanekaragaman hayati di Kelas XI dengan bantuan dari media Map Biodiversity. 

Guru memiliki peran sebagai fasilitator belajar dan menempatkan peserta didik dengan status 

subjek belajar aktif. Hal ini akan mendorong terciptanya kerja sama, dan menghilangkan 

perbedaan status atau latar belakang peserta didik yang seringkali menjadi kendala. 

 

METODE 

Jenis penelitian yang dilakukan termasuk dalam jenis eksperimen dan pendekatannya 

melalui penelitian kuantitatif. Penelitian eksperimen dipilih untuk mengetahui perbedaan 

hasil belajar di antara kelas dengan perlakuan tertentu dan kelas yang tidak memperoleh 

tindakan khusus. Desain pada penelitian ini menggunakan tipe Nonequivalent Control Group 

Design. Desain tersebut memecah subjek ke dalam kelas eksperimen dan kelas kontrol. 

Kelas yang diberikan perlakuan khusus berupa kegiatan pembelajaran kooperatif 

menggunakan bantuan media Map Biodiversity adalah yang menjadi kelas eksperimen. 

Sementara itu kelas yang hanya diberikan kegiatan mengajar klasikal berupa ceramah 

menjadi kelas kontol. Kedua kelas tersebut diberikan soal pretest guna mengidentifikasi 

kemampuan awal setiap peserta didik dalam pembelajaran geografi, terutama pada materi 

keanekaragaman hayati. Desain penelitian pada artikel ini dapat dilihat dengan lebih jelas 

dalam Tabel 1. 
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Tabel 1. Desain Rancangan Penelitian 

Kelas Pre-Test Perlakuan Post-Test 

Eksperimen O1 X1 O2 

Kontrol O3 - O4 

Sumber: Widodo, 2021 

Hipotesis dari penelitian ini yaitu terdapat perbedaan hasil belajar, antara peserta didik 

yang mendapat perlakuan berupa pembelajaran kooperatif berbantuan media Map 

Biodiversity, dibanding peserta didik tanpa mendapat perlakuan khusus. Hasil tersebut dapat 

diketahui dengan membandingkan nilai post test antara kelas yang menjadi kelas eksperimen 

dan kelas kontrol.  

Populasi penelitian ini mencakup seluruh peserta didik kelas XI dengan peminatan 

IPS di SMA PGRI 1 Jombang dengan jumlah 200 peserta didik yang tersebar di enam kelas, 

mulai dari kelas XI-5 sampai XI-10. Metode purposive sampling digunakan untuk melakukan 

pengambilan sampel penelitian, dengan mempertimbangkan kelas yang dianggap seragam 

secara kemampuan akademik, yang dilakukan dengan melihat hasil penilaian sumatif akhir 

semester. Sampel yang akhirnya dipilih pada penelitian ini adalah peserta didik di kelas XI-5 

sebagai kelas eksperimen dan kelas XI-8 sebagai kelas kontrol. 

Data pada penelitian ini diperoleh melalui dua cara yaitu tes dan angket. Tes 

dilakukan untuk mengukur dan mengetahui kemampuan kognitif peserta didik dalam bentuk 

soal pilihan ganda sebanyak 20 soal. Soal yang disusun tentunya telah sesuai kriteria 

pengujian instrumen yaitu uji validitas dan reliabilitas. Angket pada penelitian ini ditujukan 

untuk memperoleh data deskriptif persentase tentang respon peserta didik yang berisi lima 

pernyataan. 

Efektivitas yang diukur pada penelitian ini berkaitan dengan perbandingan hasil 

sebelum dan sesudah perlakuan berupa pembelajaran kooperatif dengan bantuan Map 

Biodiversity. Pengukuran hal tersebut dapat dilakukan dengan menggunakan uji N-Gain yang 

dapat memperlihatkan seberapa banyak peningkatan hasil belajar peserta didik. Perhitungan 

uji N-Gain dilakukan dengan menggunakan bantuan SPSS. Setelah diperoleh hasil dari uji 

N-Gain, kemudian dilakukan interpretasi data dengan klasifikasi pada Tabel 2. 
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Tabel 2. Klasifikasi Nilai N-Gain 

No. Nilai Klasifikasi 

1 N-Gain > 0,7 Tinggi 

2 0,30 – 0,70 Sedang 

3 0,00 -0,29 Rendah 

Sumber: Supriadi, 2021 

Pengujian hipotesis pada penelitian bertujuan untuk menguji peningkatan hasil belajar 

melalui pembelajaran kooperatif melalui bantuan Map Biodiversity. Pengujian dilakukan 

dengan melewati dua tahapan yaitu uji prasyarat serta uji-T. Uji prasyarat dalam penelitian ini 

merupakan uji normalitas Shapiro-Wilk dan uji homogenitas. Jika penelitian tidak memenuhi 

salah satu syarat pada uji prasyarat tersebut, maka tidak dapat dilanjutkan pada uji-T, dan 

diganti menjadi pengujian statistika non parametrik melalui uji Mann Whitney (Aminoto, 

2024). 

Kriteria interpretasi hasil pada pengujian hipotesis untuk mengetahui perbedaan 

signifikan pada nilai rerata dua sampel tidak berpasangan yaitu dengan memperhatikan nilai 

signifikansi yang muncul. Jika nilai yang muncul kurang dari 0,05 maka dapat disimpulkan 

jika terdapat kontras yang signifikan pada hasil belajar yang diperoleh peserta didik di kelas 

eksperimen dan kelas kontrol. Hasil tersebut dapat mengindikasikan jika pembelajaran 

kooperatif dengan bantuan media Map Biodiversity terbukti efektif. 

 

HASIL DAN PEMBAHASAN 

Kegiatan penelitian ini memiliki tujuan untuk menganalisis efektivitas dari kegiatan 

pembelajaran yang dilakukan menggunakan pembelajaran kooperatif tipe Team Games 

Tournament (TGT) dengan bantuan media Map Biodiversity. Kegiatan pembelajaran 

kooperatif pada penelitian ini terfokus pada materi keanekaragaman hayati, khususnya 

sebaran fauna di Indonesia yang menjadi salah satu materi utama di kelas XI SMA PGRI 1 

Jombang. Peserta didik dibagi ke dalam satu kelompok dengan anggota yang berisi sekitar 

4-5 orang. 

Pembelajaran dimulai dengan peserta didik yang diarahkan untuk mencari beragam 

karakteristik fauna yang ada di Indonesia. Hasil yang diperoleh kemudian diolah menjadi 

daftar dalam bentuk tabel fauna di Indonesia beserta dengan gambar. Selanjutnya, peserta 

didik bersama dengan kelompoknya mempelajari karakteristik, sebaran, dan nama fauna yang 

telah dikumpulkan. Setelah selesai mempelajari, kegiatan pembelajaran dilanjutkan dengan 
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kegiatan TGT yang menjadi bagian dari pembelajaran kooperatif. 

Guru menampilkan berbagai karakteristik fauna dalam bentuk sebuah clue yang 

dikemas dalam bentuk mystery box secara digital (berbantuan aplikasi Powerpoint). Peserta 

didik dapat memilih mystery box yang ketika dibuka akan muncul sebuah clue dan peserta 

didik harus menentukan gambar fauna yang sesuai dan menempelkannya di media Map 

Biodiversity (Gambar 2). Pola ini dilakukan secara berulang dengan batas waktu tertentu dan 

kelompok dengan poin tertinggi yang menjadi pemenang. 

 

Gambar 2. Dokumentasi Pelaksanaan Kegiatan Pembelajaran Kooperatif  

Berbantuan Media Map Biodiversity 

Efektivitas dari kegiatan pembelajaran tersebut dapat diukur dengan cara tes guna 

memperoleh informasi tentang peningkatan hasil belajar dan setelah kegiatan pembelajaran 

peserta didik mengisi angket untuk melihat respon. Pengolahan data tes berfokus pada 

penilaian pre test dan post test. Perbedaan nilai pre test dan post test pada dua kelas 

(eksperimen dan kontrol) menjadi tolak ukur signifikansi dari penerapan pembelajaran 

kooperatif dengan tipe TGT yang didukung media Map Biodiversity. 

Nilai yang dinyatakan tuntas di SMA PGRI 1 Jombang yaitu nilai berhasil mencapai  

kriteria ketuntasan pembelajaran. Nilai tuntas jika peserta didik mendapat nilai ≥ 75. Hasil 

dari nilai pre test di kelas eksperimen menunjukkan data terdapat 3 dari 33 peserta didik telah 

memperoleh nilai tuntas yaitu memiliki rerata nilai 49,09. Pada kelas kontrol hasil nilai pre 

test menunjukkan peserta didik yang mencapai nilai tuntas terdapat 2 dari 34 peserta didik 

dengan nilai rata-rata 40,88. Kelas kontrol tidak mendapatkan perlakuan khusus pada 

kegiatan pembelajaran atau hanya memperoleh pembelajaran konvensional. 
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Setelah pelaksanaan pre test, di masing-masing kelas kemudian dilakukan 

pembelajaran tentang materi keanekaragaman hayati khususnya pada sebaran fauna di 

Indonesia. Post test diberikan setelah pelaksanaan pembelajaran dan menunjukkan jika di 

kelas eksperimen yang berhasil memperoleh nilai tuntas yaitu 21 dari 33 peserta didik dengan 

rerata nilai yang didapat adalah 77,12. Sedangkan pada peserta didik di kelas kontrol yang 

berhasil mencapai nilai tuntas yaitu 14 dari 34 peserta didik dengan rerata nilai yang 

diperoleh adalah 63,23. Data kedua hasil tes ini disajikan melalui Gambar 3. 

 

Gambar 3. Perbandingan Hasil Belajar Peserta Didik 

Hasil belajar pada Gambar 3 menunjukkan kelas eksperimen memperoleh 

peningkatan nilai yang melampaui kelas kontrol. Hasil ini dapat diperoleh tentunya karena 

penerapan pembelajaran kooperatif dengan tipe TGT berbantuan media Map Biodiversity 

yang menjadi stimulus bagi peserta didik dalam memperkuat pemahaman selama proses 

pembelajaran. Menurut Setyaningrum dan Asrofah (2024) pembelajaran kooperatif bertipe 

TGT mempunyai manfaat untuk mengamplifikasi intensitas aktivitas peserta didik selama 

pembelajaran, hal ini tentunya akan berimplikasi pada penguasaan dan pemahaman materi 

yang lebih baik. 

Peningkatan nilai yang dialami oleh kedua kelas, selanjutnya akan ditelaah 

menggunakan uji N-Gain dengan bantuan program SPSS. Hasil pada tabel 3 diperoleh 

melalui pengujian N-Gain. 
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Tabel 3. Hasil Uji N-Gain 

Kelas Skor N-Gain Kategori 

Eksperimen 0,55 Sedang 

Kontrol 0,38 Sedang 

Sumber: Hasil Olah Data, 2026 

Hasil pengujian pada Tabel 3 menunjukkan skor N-Gain kelas eksperimen memiliki 

nilai 0,55 dan berada di kategori sedang dan secara nilai lebih besar jika dibandingkan 

dengan kelas kontrol. Berdasarkan hal tersebut diperoleh informasi jika penerapan 

pembelajaran kooperatif dengan tipe TGT berbantuan media Map Biodiversity dapat 

dinyatakan lebih efektif dalam upaya peningkatan hasil belajar peserta didik dibanding 

metode konvensional. 

​ Pengujian yang kedua adalah uji beda dengan uji-T, namun sebelum pengujian 

dilakukan, harus dilakukan uji prasyarat yaitu uji normalitas dan uji homogenitas. Hasil yang 

diperoleh setelah pengujian normalitas menggunakan SPSS menampilkan kelas eksperimen 

memiliki nilai 0,029 dan kelas kontrol dengan nilai 0,021 yang berarti kedua nilai tersebut 

tidak terdistribusi normal. Sedangkan pengujian homogenitas menunjukkan hasil 0,002 < 

0,05 yang berarti data tidak homogen. Berdasarkan pada dua uji prasyarat, maka tidak dapat 

dilanjutkan pengujian menggunakan uji-T dan pengujian harus dilakukan melalui metode 

statistik non parametrik yaitu uji Mann-Whitney. 

​ Pengujian beda nilai post test di antara kedua kelas menggunakan uji Mann-Whitney 

dilakukan dengan cara melihat nilai  signifikansi. Hasil yang diperoleh menunjukkan terdapat 

pengaruh yang signifikan dari penerapan pembelajaran kooperatif dengan tipe TGT 

berbantuan media Map Biodiversity. Sehingga hipotesis dari penelitian ini diterima. Menurut 

Ariesta dan Nur (2024) peningkatan hasil belajar dari pembelajaran kooperatif tipe TGT 

disebabkan karena model dapat mendorong peserta didik supaya lebih adaptif dalam 

pembelajaran guna mendapat poin tertinggi dalam permainan. 

​ Respon yang diberikan oleh peserta didik terhadap kegiatan pembelajaran yang 

dikumpulkan melalui angket memperoleh skor persentase 79,76% dan berada di kategori 

baik. Hal ini membuktikan jika pembelajaran kooperatif bertipe TGT melalui bantuan media 

Map Biodiversity dapat diikuti dengan baik oleh peserta didik. Menurut Wahida dkk (2025) 

pembelajaran kooperatif dengan tipe TGT mendorong peserta didik mampu belajar secara 

efektif dengan mengintegrasikan suasana kelas yang menyenangkan ke dalam pembelajaran, 

hal ini membuat pembelajaran kooperatif tipe TGT menjadi mudah diterima peserta didik. 
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KESIMPULAN 

Berdasarkan hasil analisis serta pembahasan dapat diketahui, pembelajaran kooperatif 

dengan tipe TGT yang menggunakan dukungan media Map Biodiversity terbukti efektif 

dalam meningkatkan hasil belajar yang diraih peserta didik. Hal tersebut tercermin pada hasil 

pengujian efektivitas kelas eksperimen yang berada di tingkat efektivitas sedang. Hasil 

tersebut juga diperkuat dengan pengujian beda antara nilai post test kelas eksperimen dan 

kelas kontrol melalui uji Mann-Whitney yang menunjukkan adanya pengaruh signifikan 

penerapan pembelajaran kooperatif dengan tipe TGT berbantuan media Map Biodiversity. 

Peserta didik juga memberikan respon yang baik melalui angket dengan skor yang diperoleh 

sebesar 79,76%. Hal tersebut membuktikan jika pembelajaran kooperatif tipe TGT menjadi 

model pembelajaran yang efektif diterapkan pada materi keanekaragaman hayati di kelas XI 

SMA PGRI 1 Jombang. 
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